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Th1s study was conducted to 1nvest1gate corre1ates of self- conf1dence in

-

‘ second 1anguage acquis1t1on and to determ1ne its re]atlonsh1p to the

'ﬁndﬁces of attitude, motivation 1nte111gence and

( N

Integratfve Motive

7E?ach1evement were obta1ned frgm 223 grade 11 francophone students from

MontreaL Resu]ts of a factor ana]ysxs of the - data suggested that se]f—

conf1dence with Eng]1sh deve]dps through the 1nd1v1dua1 s opportunLty,

for contact with members of the second Janguage. coymun1ty Fuhthermore,

fear of loss of ethdic 1dent1ty as a result of speak1ng Eng11sh was

found to be negatively related to the Integrative Mot1vg,factor A

poss1b1e dynam1c re1at1onsh1p between the 1ntegrat1ve mol1ve and se]f-

confidence is suggested and the implications of the antagonistic

e

influence of threat@tofethnic identity on the integrative motive are

. ~ A )
discussed. - .
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&\\\\~1 .. various factor ana1yt1c stud1es‘concerned w1th mot1vat1on in second 4 S
. ¥ ol . ey
language acqu1s1t1on Th1s mot1ve Was assoc1ated w1th second Tanguage b

TR

7

E} .‘ ¢ .,

A cons1derab1e body of research on ‘the motivational character1stics \\
6’

) of successful second 1anguage students has, demonstA%ted a re]at1onsh1p .
[ c .

e

-between mot1vat1on to Tearn a second language and attltudes toward the "qﬁ“

second 1anguage £o unity (e g., Feenstra & Gardner, Note 1, Gardner &
. Lambert, 1959, 197m?\G;hdner & Santos, Note 23 Gardner & Smythe, Note 3
Smythe, Stennett & Feenstra, 1972). Th1s att1tude-mot1vat1on c]uster %i

“.referred to as an "1ntegrat?ve motive"’ has been a recurrent d1mensfon 1n
B

.

prof1c1ency, and persistence in second ]anguage study (Gardner & Smythe,‘

Note 3), to the reported f equency of use of French in an inter- ethn1c R

contact/s1tuat1on (C1ement Gardner & Smythe, 1n,press - b), and to student +

part1cz%2t1on in French c1assroom act1v1t1es (G]1ksman & Gardner, Note 4)
h

N
research was, however, concerned with ang]ophones 1earn1ng
!

French as a second 1anguage 0n1y two studies have exam1ned the factor

lgo 4

T

structure of 1nd1ces of attitude, motivation, 1nte]11gence and achfeve-

e . X

ment in Eng]1sh by francophones Clément, Gardner g:d Smythe ?1n press =
a) co]]ectedtdata from grade 10 and 11 francophone stUdents from Montrea]
Factor analysis of these dataLWfth-jnd1ces,of 1nte111gence and achte&e-
ment in English éuppgrted tite conclusion'that achievement was both'a'”
function of apt}tude and motfvation. Mot1vat1on, however, contr1buted°to
two dimensions. 0n the one hand, mot1vat1on re]ated to the rntegrat1v

ﬁotiVe On .the other hand, motivation was also re1ated to a 1ack of ’

anxiety when speaking Eng11sh and h1gh self rat1ngs of prof1c ency--a

factorfa] c]uster 1abe11ed as Self- confidence with’ Eng]ish This Jatter -
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second'languagghthan the’ Integrative Motive, suggesting that,a further

- - Motivational Characteristics,
(_ ’ ‘- . N ' .t N «
. \ ~ ‘ . . \ -3

*

~ \\ ~
1

dimension- was @ore strongly associated with indices of competence in the

A

motivationa1~component~yas involved in this context. A similar conclusion

<.

_was suggested by the results of a study conducted by Clément, Major,

-

Gardner and Smythe (1977). In that study, a Se]f conf1dence factor was

S

obtaﬁned with %rade 7 and 8 franco- 0ntar1an studEnts

The present study was conducted to 1nvest1gate further the nature and

'rQ}e of self-confidence in second languaqe acqu1s1t1on. de/aspects of

the ‘previous ‘research are particularly relevant to this, research. First,

if indeed two motivational factors (i.e., integrative motive and self-
conf1dence) operate in the case of francophones are they related in any

manner? Clément, Gardner and Smythe (1n press - b) repor data supporting the

"not1on that an integratively motivated 1nd1v1dua1 has more frequent contact

" with members of* the other. group when put in an ‘inter-ethnic situation than

[y

a less integratively motivated individual. On the other hand, Clment

et al. (1977, .in press - a) found a relationship between Self-confidence .

land pr1or experience w1th the second language. It is therefore possib]e

that contact with members of the cher cu]ture might b% the aspect hnk1ng

funct1ona11y the two motivational factors obtained-in, prbv1ous research.
The second purpdse of the present study toncerns the or1g1d!of self-,
confidenc# with English. The anxiety reported by the student when speaking

. » . .
Eng]ish)night, in fact, reflect a pervasive personality characteristic.‘

If. th1s 1s the case, anxiety should be reported “for a]] 1nterpersona1

3

situations irrespective of the language of communication. A]ternat1ve1y

anxiety might -be specific to English-speaking situations and originate

»

A
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Motivational Characteristics
-4
from the threat to cultural 1dent1ty fe]t by "the 1nd1v1dua] in such
c1rcums¢ances That 'such m1ght be the case is- suggested by Tay]or, Menard
and Rheau]t (Nﬂfe 5) who report a re]at1onsh1p between variables asseSS1ng
subtract1ve b111ngua11sm" and se{f-rat1ngs of proficiency in Eng11sh for’

a. francophone sample. In the Cl%ment et al. (1977, in-press - a) studies .

" self- rat1ngs of proficiency were assoc1ated with Se]f-conf1dence It is, =

“therefore poss1b1e that the»latter mot1vat1onaT dimension or1g1nates from

%w

fee11ngs of 1mpend1ng assimilation when the 1nd1v1dua1 speaks Eng]1sh ]
&
-Investigation of the evar1ous hypotheses_\as achieved by reta1n1ng
from the previous studies, those variables 1oad1ng on;the threé factors

of interest (i.e., Integrat1ve Motive, Self- conf1dence,and Academic

Ach1evement) and add1ng new sca]es to the-battery

ot

. Subjects
SubJects i th1s study were 223 grade 11 students attend1ng two
’ schoo]s of the Montreal Catho]1c Schoo1 Commissiori.. The two schools

4:1‘
. were Chosen to ensure the-selection of students from widely different
’ socio-economic statuses. One school, drawn from a Tower socio-economic

‘ 'class area of . Montrea] prov1ded 78‘students (35 ma]es, 43 fema]es)

h11e the second representat1ve of a m1dd1e sacio- econom1c class area,

{ B
4

yielded. 145 students (58 ma]es 87 fema]es)
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Materials -~ = / o . - ;

) . 8 2 ©
The sca]es used in this study are-listed 1n TabJe 1. Sex (Variab]e.l),

was coded 1 for ‘boys and 2 for g1r1s Fifteen var1ables (i.e., var1ab1es

'2 to 16) are descr1bed in C]ement Smythe & Gardner (1976) .and Cl&ment

'_et al. (1977, in press - a). . Five scales were des1gned or modified

spec1f1ca11y for th1s 'study. .A description of each of them including-
their respect1ve Kuder R1chardson/20 (K-R/20)- coefficients computed.on
i, '

* 3

this sampge follows. . o 4 ?
Lok

oA

P

(17) Generalized Interrpeﬁsohal Anxiety. This scale is derived from

® the Audience Sensitivity Indéx {Paivig™& Lambért, 1959)'and
assesses the feeling of discomfort experienced by the student. ("
whenever he is in the presence of otherapeople: Three positive

and three negative %tems constituted this scale.. A high score T
K *

\ [

(maximum=42) ref]ects a h1gh degree of reported anx1ety when. 1n ’ A
the presence of other peop]e (K- R/20= .57). ' )

. (18) French C1assroom Anx1ety Th1s scale is adapted from the Gardner

n,'!,

“a_A_ and Smythe “(Note 3) Genera] C]assroom Anxjety sca]e and assesses
';éé the anXIety fe]t by students wheneser they have td'speak in the
French e]ass Three 1tems were worded positiyely and three -

e

anx1ety’1n the French c]aSsroom (K-R/20=.80).

I

neg&itvely A hggh scoye (max;mum 4 refleégf'a h1gh degree of

f'rrv.s

(19) Eng]1sh‘Test Anx1ety *This scale is based pn Mandler and Sarason s

(1952) Te;t Anx1ety Questlonna1re and-éssesses fee11ngs of - -

B

anx1ety before and dur1ng a written Eng]1sh exam1nat1on ij ’

-

1tems (three’b051t1ve and three negat1ve) const1tuted th1s sca]e

Ll

:°A hlgh score (maximum-42) 1nd1cates a high degree of anx1ety when \\\\\;
© writing English-exams (K- R/20-.76). e :

.
- eI . *
(S , . -
. B LY . -
';f"‘ - ) : : g . . IS v
i b . - - . N ) ’
e & : . ERY . -

ot 3 “1 - - - .
~ n e ¢ g . . ] . o At
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(20) English Speakind reat. This scale assesses feelings of

" assimilation experienced by the student whenever he speaks Eng11sh
A high score (maximumi§2) suggests that each time the individual
speaks English he feels that he might lose his'Fnénch heritage
S R

and become ass1m11ated 1nto the Ehglish cemmun1ty (K-R/24F .69).
BehaV1ora} Intent1on to Re- enro11 in English. Students rated the

probability that, given the.eho1ce, they would re-enyoll in the
English course next year. Ratfngs were made on a seven point )
scale defined at ond end by" "def1n1t1vement oui" (definitely yes)

- ‘and at the other end by "g&finitivement non" (definitely not).

L] *
LS

*. In addition three subscales from a test designed by the Catholic:

. . - .
School Commission for grade 9 students were modified slightly. for this

1]
-

study." These indices were: : 3 o

)

(22) Aural Comprehens1on « This subtest 1nc1udes 20 “ftems and assesses:

.

the ab111ty of the student to understand spoken English. The
' students 1istened to a tape record1ng and 1ndycated.o& thefr

answer-sheets‘!he meaning of the‘speaker's'utterance: The .

R,
9

maximum’ score possible was 20 "(K-R/20=.80).

Read1ng ComprehensrA_,,/In th1s subtest the student read a short

passage*and answered twe1ve questions assess1ng his comprehens1on "

~of the passage. A maximum score of 12 was possible* (K R/20— 65)

-~

Grammat1ea] Knowledge. This test 1nc1uded fifteen 1tems .

(maximum score = 15). assess1ng the student s know1edge of Eng]1sh

syntacttc constructions (K R/20— 86)
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. The student s index of,1nte111gence at the end of grade 8 (Var1aﬁae
25)- as well as his score on standardized teStS'Of French, \yathemat1cs

and English (variables 26, 27 28) at the end of' grade 9€re o&amedf,

[N

N

from the records of the Montreal Catho]1c iéhooﬂ Commission. ’

3+ ~N

,Prdcedure . .
- ‘./ : \\

Test1ng was conducted dur1ng two, One hour sess1ons scheduled one

month apart. Both sessions were conducted dur1ng regular 012§§ hours E j

In the First session, the experimenter read general instructions informing.‘
the student'of\the general purpose of the study ‘and stressing the
confidentiality of their answers. Thé students then proceeded to

answer the attitude/motivation battery. In'the second session, a

,different experimenter administered the test of proficiency in English.

Students were assured that thefr performance on the proficiehcf test

‘would not affect their academic record and were urged to do th ir.best.
\ . . ‘

: Resuits ' ‘

' . , \

The data w{s first standardized within each schoo] -in order

eliminate differences between the two . schools - “The correlatjon ma
was - factor ana]yzed by means of the pr1nc1pa1 -axes proceddre using
communa]wty indices est1mated after\1terat1onw(see Nte, Hull, Jenk1nst

\\Upon application of the Scree tes

]Catte]l 1966) fhree factors were judged "non-trivial” and rotated by

. means of the varlmax rotat1on procedure. The resu1t1ng factor matrix )
is presented in Table 1. ¢ "
o ' .- Insert Table 1 About Here
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‘ . ' -7 . K R T
o . ~ Facter I rece1ves apprec1ab1e 10ad1ngs (greater than = .3)from ., = - ‘
hine variables, The pattern\of the %bad1ngs suggests that the individual
’ 3 3 LR i . ! !
who hds a posit1ve attjtude toward Tearning Eng1ish_(Variab1e 7) also, C

- has a pos1t1ve att1tude toward Eng]1sh Canad1ans (Variab1e 6) and is SN
. . ’" ’ . .

both "1ntegrat1ve]y“ and "1nstrumenta1lx" or1ented (Var1ab]es 3 and 2,

« respect1ve1y) Such. pn- -individual also tends to speak EngT1sh frequent]y" _ .

w1th ang]ophones,(Variab]e 9), s mot1vated to Tearn Eng11sh bar1ab1e

r \

10), intends to continue studying English (Variable 21) and tends to

. ~——
. have a- positive attitude toward Wmericans (Variable 8). . Finally,. these
SN " P
f individuals report an absence of ‘threat of assimilation when speaking
N English (Variable 20): The composition of this factor is comparab]e S

\
,to that obta1ned in previous researqg (Feenstra & Gardner, Note 1; Gardner

[

& Lambert, 1959, 1972; Gardner & Smythe, Note 2; Smythe, Stennett and

Feenstra; 1972), and in keep1ng w1th much of this research it seems best '

. to 1dent1fy th1s as-an Int;grat1ve Mot1ve factor. It/should be noted ‘ .

here, that the~Integ[at1ve Motive “is aSSOC1a§EF negatively with.a threat

.
’

about be1ng a551m11ated int6 the English speaking cuwture

&

Factor II rece1ves apprec1ab1e loadings from 14 variables. These

@ <t

- - ' load1ngs suggest that the 1nd1V1dua1 who rates h1mse1f as relatively -

'a‘i"‘

) o competent’ in h1s ab111ty to spéak, read write and ‘understand spoken

English (Var1ab1es 13 14, 15 and 16) reports little anx1ety when -

- .
- . -

speaking in the English class (Var1ab1e 4), speak1ng in pub11c “(Variable

5), wr1t1ng an Eng]1sh\exam (Variable 19), or s1mp1 when in thew“*

presence of others (Var1ab1e 17) Such an 1nd1v1dua“ also reports :

frequent]y speak1ng EngJ1sh with anglophones (Var1ab1e 9), study1ng : - -

\
English fdr many years (Variable 11), and speaking many languages at

LN

o
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home (Var1ab1e 12) F1na11y, th1s 1nd1v1dua1 1s.mot1vated to 1earn
Eng11sh (Var1ab1e TO)‘and ev1dences.a re]at1ve1y h1ghfknow1edge of
,Eng\1sh-on tests “of aural comprehensnon (variable 22) and grammat1ca1‘
-oknow]edge'(Variable 24). Th]S factordescribes an 1nd1v1dua1 who' is not,
’anxnous whén us1ng Eng]1sh “has prior’ exper1ence 1n doing so‘and is self:
‘ assured w1th respect to his ow:'Engl1sh prof1C1ency The compos1t1on and'

1nterpretat1on of th1s factor are. h1gh1y s1m11ar to those reported'by.s

- Clément et al. (1977, in press - a) and cons1stent with that research,

seems best labelled as a Se]f conf1dence with Eng]Jsh factor

Factor III rece1ves,apprec1ab]e 1oad1ngs from seven variables. The

k}oonfiguration;ot'1oadtngs_Eugges;s that‘the tnddvjdualdwho/has'a relatfeely )
h%gh 1ere1'of¢English proficiency (Variab]es{ZZ;‘é3, 24; and '28) ts’also

'%htelligent (Variaoﬁe 24) and competent in French (Variab1e 25) and
Mathematics (Variab1e 27). Because th1s factor receives its major loadings

from var1ab1e asses!'ng various aspects of academ1c ach1evement it is

e best;labelled as an Academ1c AchieVement;factor. .

= 14

. . . e
Discussion o

The present:results parallel ciosety those obtained by Clement et al.
’ (1977, in, press - a), and SUpport previous resedrch 1nd1cat1ng tha%\ach1eve-
#®
ment in thé second 1anguage§1s related to both motivation and ability

‘ r

(Feenstra & Gardner Note 15 Gardner & lLambert, 1959 1972; Gardner & .

Santos Note 2;Smythe, Stennett and4£eeostra 1972) "The index ‘of -

/

mot1vat1on Mot1vat1ona1 Intens1ty, howeven,” was re]ated to two factors,

the Integrat1ve Mot1ve and Self- conf1dence w1th Eng]1sh Furthermore,

iThreat to Ethn1c’1dent1ty loaded negat1ve1y\on the Integrat1ve Mot1ve
r \.‘

_ dimension.

(e




9\\

»& Enghsh pr1mar11\y outs1de j\he c]assroom The individual speak1ng more \

<

"“‘* mechanfsm bY which ,they could be causa]ly re{ated M on prev1ous ' o

: 1earmng and l<$1ng the Enghsh 1anguag'e however, warrants the d1sm1s al

. that, conf1dence\deVelops from the individual's pr1or expemence with

- [ § N * n : -, T v
s S S . - MMotivational' Characteristics

v .
s - . > . .
N . ’ . '0 .

hd S .- . ) = ] N -

- . L o ' .t ° - .

Ih the introductwn, 1t‘was suggested that the Self- conﬁdence

-

féctor m1ght reﬂect a generaHzed personahty characteristic.  The: fa&\ b
that th1s factorS receives f ad1‘ngs from var1ab1@s assessing, @nx\_ety at : . '
varfioys TEVels of specific1§¢but ‘yet. re1ated ‘20 var1{)u5* aspects of\ g T

of th1s hypoth\esis Rather, the compos1t1on of th1s d1mens1on suggests: _' ¥ .

-

\ P Ce ,
than one 1anguage at home and report1ng a re]atwe]y h1gh 1eve1 of contact\\ Lo
> .

r

8

With ang]ophones out\s1de thé c]assroom is the one w{io ev1dences conf1dence -7
1n his prof1C1en‘cy 1n Enghsh ang 1ack of anx;ety when using 1t both - ' | .
1nside and outside th;\dassroom . He 15 -also 4.}@ 1nd1v1dua1 who' is- - ‘
motivated to }earn’fsh\nd ev1dences re]atwe”lroﬁmency on obJective o A '

e ,

tests of competence ~Th{pr&ent results ther@fore, support the . RS o

in the acqu1sition bf Enghsh by frencwhone students. . One, the in
t1ve mot1ve, 1s affectwe]y based/whﬂe the other se]ﬁ-conﬁdgnce vhth BN .
Enghsh hinges on DY‘]OY‘ contact~w1th members of the other group ;It_ v ‘
shou]d\be noted, \that the’ 1nd]v1dua1 S se]f—-repoft of § /requency‘ of use of

- LS

Enghsh is re]a.ted to* both motivational d1mens1ons thus Tuggestmg a - NE T

research (G]ement Gardner & Smythe, in press - b), it seems reasonalg]e '

!

to hypothesize that an Tntegratwe mot1ve wﬂ] foster frequent Ce ntact

A . ~ > . y . . -

! . . . ) "(‘"a a N - b
. - - L) .

“-
1
i
vl
¥

_?,g . N . ‘e ) N
} . . . .0 N
. - .
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with members of the other ethnic grouo. In S0 far as contact can have
positive or nedativé reinforcing properties, confidence or lack of se]f-.
confidenge-wiil result. According to this JnterpretatiOn the integrative
“motive'is:viewed'as an antecedent~to the se]f-confidence motive which
mighgiserVe_to orient the individual to enter into sitgations where se]f:
‘confidence would develop, Positive eﬁperﬁences with members of the other
ethnic group, whi]e\resuiting in a lack of anxiety might, however, also

“result in a more positive attitode toward that group thus influencing the\

{

individual's integrative motivation . R LT '

.._{\
N

The 1ntegrat1ve motive theref0re fulfitls a?bas1c function in the

second language acquisition process. It acts as the primary tendency
B . . ~
3fﬁenting the-individual tewards the .means of acquiringva second language:

perSistence in the second language course and contact w1th members of
\,//‘
the’ other group. Furthermore, it is a necessary prenequ1s1te to the

development of the ind1v1dua1 s self- confidencehhith the second language
’ Past research h?s weﬂ] documented the variables supporting the’

integrative mot1ve--name1y the ihdiVidual S pos1tive attitude toWards the

. Other language community and a W1111ngness to become like valued members

of Lhis cdmmuhity (Gardner" and Smythe,\uote 6). No research has, however,

2

documented aspects which might be antagonistic to the deve]opment of this

s .

motive. The present results suggest that fear of losimg one's cultural
) < - )

Jdentit;"has.sdch an effect. Witin t2e~mode11présented here, the
"'i‘nte’ve motive and the consequent pr

ocesses ‘might therefore not

~develop if second language\acquisition 1mp11es ‘for the 1nd\{1dua1 thr/fw

loss of his firstLTénguage and’ cu]ture . : ST

-
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1. This research was SUpported by a grant from t e Language Administration

Branch*of the Officg of the Secretary of Sta of Canada under its

~e research in Canada. The authors are

programme to encourage langus

gratefu1 .tothe schoo1 principa] # coordinators 'of the Montreal
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Catho11c School Commission.for fac ating access to their students.

2, The scales O0f !Degreé of Intégran dss" and "Degrée of Instru-

mentality" were re-written for this study. - . 4
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Table 1

Varimax. Rotated Factor Matrix

Sex ‘ - -
Degree.of Inst?umenta1ity
: Degreq.of Integrat1veness
English Classroom-Anxiety °~  *
English Use Anxiety -
Attitude toward English Canadians
Attitude toward Learning Eng1ish
Attitude toward Americans
Frequency- of Use
-Mptivational Intensity
11. *No. of Years Studying English
‘ 12/» No. of, Languages Spoken at Home
" 13, . Self-rating - Writing :
14, Self-rating - Understand1ng
\ 15. Self- rat’/a - .Reading
16, Sé1f-ra§lng - %pgaking -
. 17. Generalized Interpersoral Anxiety
18. French Classroom Anxidty -
"19...English Test Anxiety .
20. Englisp~Speaking Threat \ ‘
21. Behdvioural Intention to Re-enroll 1n/Eng11sh
,22. Aural Comprehension . ’
23. .Reading Comprehension @
24. Grammatical Knowledge . 7 'ﬂﬁbi

25. '1.Q. o , f*%ﬁg

W 0O~ OV UT B W N =

—
o

S

26. .Standardized Test Score of French
Staanrdized Test Scoreﬁgf Mathematics'
. «Standardized Test Score of Eﬁg]1sh

-




